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POLICY FOR SPECIAL EDUCATIONAL NEEDS AND DISABILITY (SEND) 
 

SENCO – Miss Lauren Stephenson 
 

 
At The Brigshaw Learning Partnership we value all of our pupils and ensure that they 
are seen as individuals with differing interests, knowledge, skills and needs. We have 
an inclusive ethos and strive to increase the learning and participation of all pupils, 
ensuring access to an appropriate curriculum. SEND is seen as a whole school 
issue, hence the responsibility of everyone. Every teacher is a teacher of every 
young person including those with SEND or any other additional need. We work 
closely with our children, families and a wide range of professionals to ensure the 
best possible educational outcomes. 
 
This policy complies with the statutory requirement laid out in the SEND Code of 
Practice 0 – 25 (July 2014) and has been written with reference to the following 
guidance and documents: 

 Equality Act 2010: advice for schools DfE Feb 2013 

 SEND Code of Practice 0 – 25 (July 2014) 

 Schools SEN Information Report Regulations (2014)  

 Statutory Guidance on supporting pupils at school with medical conditions 

April 2014 

 The National Curriculum in England Key Stage 1 and 2 framework document 

Sept 2013 

 Safeguarding Policy 

 Accessibility Plan 

 Teachers’ Standards 2012 

 

 

 

 



As a UNICEF Rights Respecting School (Level 1) all our work is underpinned 

by the rights of the child outlined in the UN Convention 1989. This policy 

demonstrates how we uphold the following rights: 

Article 12: You have the right to give your opinion, and for adults to listen and 

take it seriously. 

Article 23: You have the right to special education and care if you have a 

disability, as well as the rights in the Convention so you can live a full life. 

Article 28: You have the right to a good education. You should be encouraged 

to go to school to the highest level you can. 

Article 29: Your education should help you use and develop your talents and 

abilities. It should also help you learn to live peacefully, protect the 

environment and respect other people. 

Article 31: You have the right to play and rest. 

Article 39: You have the right to help if you've been hurt, neglected or badly 

treated. 

Definition of special educational needs  
 
A child of compulsory school age or a young person has a learning difficulty or 
disability if he or she: 
 

(a) Has a significantly greater difficulty in learning than the majority of others of 
the same age; or  

(b) Has a disability which prevents or hinders him or her from making use of 
facilities of a kind generally provided for others of the same age.  
 

Special educational provision is educational or training provision that is additional to, 
or different from, that made generally for other children or young people of the same 
age by mainstream schools. 
 
Aims and Objectives  

 

The aims and objectives of our SEND policy relate directly to those of the school. We 
endeavour to be a fully inclusive school, raise the aspirations and expectations for all 
pupils including those with SEND. We focus on the personal and educational 
outcomes and recognise that children learn and progress at varied rates. We ensure 
that: 
 

 This policy works within the guidance provided in the SEND Code of Practice, 
2014.  

 All pupils are entitled to access a broad, balanced and relevant curriculum 
whatever their individual needs may be. 

 All staff are responsible for the early identification, assessment, monitoring, 
teaching and inclusion of pupils with SEND as an integral part of raising 
standards. 

 The needs of SEND pupils are met by providing continual and appropriate forms 
of extra support or additional provision by the effective use of all available 



resources to remove their barriers to learning, calling for the support of specialist 
external expertise where needed.  

 All governors, staff, pupils and parents are aware of procedures and provision 
available in school.  

 Parents are involved as Partners. 

 All staff have appropriate training to teach pupils with SEND and have a range of 
strategies and resources to meet the need of pupils.   

 All pupils with SEND are fully included in the educational and the wider life of the 
school. 

 School will work in partnership with outside agencies/ schools. 
 
 

Identifying Special Educational Needs and Disabilities 
 
Although the Local authority no longer uses the terms School Action (SA) and School 
Action Plus (SA+), children will still be entered onto the school’s provision map under 
one of four codes for the time being. These codes are as follows; 

School Action – provision is made beyond that usually offered as part of the 

standard curriculum. 

School Action Plus – provision is made beyond that usually offered as part of the 

standard curriculum drawing upon advice from external agencies. 

Referred for Assessment – children have been referred to an outside agency and 

are awaiting formal assessment. 

EHCP – Children whose needs have been identified through the provision of an 
Education and Health Care Plan. 
 
As a school we identify the needs of pupils by considering the holistic needs of the 
child, not just the special educational needs. The SEND Code of Practice (DfE 2014) 
describes four broad categories of need. These are:  
• Communication and Interaction – this includes children with speech and language 
delay, hearing impairment, and those who demonstrate features within the autistic 
spectrum. (p97 of the SEND Code of Practice (2014)) 
 • Cognition and Learning – this includes children who demonstrate features of 
moderate, severe, profound or specific learning difficulties such as dyslexia, 
dyscalculia, dysgraphia or dyspraxia. (p97 of the SEND Code of Practice (2014)) 
 • Social, Mental and Emotional Health – this includes children who may be 
withdrawn or isolated, disruptive or disturbing, hyperactive or lack concentration. (p98 
of the SEND Code of Practice (2014)) 
 • Sensory and/or Physical Needs - this includes children with sensory, multisensory 
and physical difficulties. (p98 of the SEND Code of Practice (2014)) 
 
Nasen Guidelines 2014: Many factors impact on a Child’s progress and attainment, but do not 
necessarily mean they have SEND i.e.: 
 • Behavioural difficulties, Persistent disruptive or withdrawn behaviours • Slow progress and 
low attainment • EAL, though, identifying and assessing SEN in this area requires particular 
care. • Looked after Children • Pupil Premium Grant  

 
 
 
 
 
 



A Graduated Approach to SEND 
  
We ensure all pupils have High Quality First Teaching. Class teachers are 
responsible and accountable for the progress and development of all the pupils in 
their class, including where pupils access support from additional members of staff. 
The Leadership team regularly  review the quality of teaching for all pupils, including 
those with SEND.  
 

1. Assess 
In identifying a child as needing SEND support, the class teacher, working with the 
SENCO, will carry out a clear analysis of the pupil’s needs. This will draw on the 
teacher’s assessment and experience of the pupil, their previous progress and 
attainment, the views and experience of parents, the pupil’s own views and, if 
relevant, advice from external support services. At this stage, the pupil will be placed 
on the SEND register as a means of recording and monitoring the provision put in 
place for them. 
In some cases, outside professionals from health or social services may already be 
involved with the child. These professionals should liaise with the school to help 
inform the assessments. Where professionals are not already working with school 
staff the SENCO will contact them (with parental agreement). 
 

2. Plan  
All pupils identified as requiring additional SEND provision will be placed on the 
SEND register to highlight their needs to staff and parents will be formally notified. 
The SENCO should agree, in consultation with the parent and the pupil, the 
adjustments, interventions and support to be put in place, as well as the expected 
impact on progress, development or behaviour, along with a clear date for review. All 
outcomes will reflect the high expectations for all pupils including those with SEND.  
An individual programme of provision will be drawn up and will be shared with 
parents at parent consultation evenings or at reviews with the SENCO. This will also 
be recorded on the school’s provision map and shared with all staff working with the 
pupil. The pupil’s progress will be closely monitored throughout and parents will be 
informed and consulted. 
 

3. Do 
The class teacher will remain responsible for working with the pupil on a daily 
basis. Where the interventions involve group or one-to-one teaching away from the 
main class or subject teacher, they should still retain responsibility for the pupil. They 
should work closely with any teaching assistants or specialist staff involved, to plan 
and assess the impact of support and interventions and how they can be linked to 
classroom teaching. The SENCO will continue to support the class teacher in the 
further assessment of the pupil’s particular strengths and weaknesses, in problem 
solving and advising on the effective implementation of support. 
 

4. Review 
The effectiveness of the support and interventions and their impact on the pupil’s 
progress will be reviewed in line with the agreed date. The impact and quality of the 
support and interventions will be evaluated, along with the views of the pupil and their 
parents. The class teacher, working with the SENCO, should revise the support in 
light of the pupil’s progress and development, deciding on any changes to the 
support and outcomes in consultation with the parent and pupil. This may involve 
referring to other professionals if additional assessment and advice is needed.  
Where a pupil has an Education and Health Care plan (EHCP), the local authority, in 
cooperation with the school, must review that plan as a minimum every twelve 
months. 



Types of provision 
 
The SEND code of practice (2014) defines provision as: 
 
      For children aged two or more, special educational provision is educational or 
training provision that is additional to or different from that made generally for other 
children or young people of the same age by mainstream schools, maintained 
nursery schools, mainstream post-16 institutions or by relevant early years providers. 
For a child under two years of age, special educational provision means educational 
provision of any kind. 
 
SEND provision is made by way of a ‘graduated response’. Each subsequent 
response represents provision that is further removed from the standard provision 
offered to all children in our school. Some children may need to transferred to 
response 3 straight away if their needs are particularly complex. 
 
1. Provision made is within the usual classroom environment but with 
differentiation or alteration to address the needs of the child. At this point, with good 
quality teaching, most children will begin to make adequate progress i.e. progress 
made is similar to that of peers starting from the same baseline; matches or betters 
the child’s previous rate of progress; closes the attainment gap between the child and 
their peers; or prevents the attainment gap growing wider. 
2. Provision made beyond the usual classroom environment using small group 
interventions where a programme is delivered without modification. Children who 
continue to make inadequate progress despite high-quality teaching targeting their 
specific needs require this type of support. This type of support will be discussed at 
pupil progress meetings. 
Current provisions of this type used in school include Early & Further Literacy 
Support, Springboard Maths, Numicon, Overcoming Barriers in maths, Silver SEAL  
and Colourful Semantics. 
3. Specific, targeted approaches are used for individuals which may draw upon 
specialist advice. 
 
This type of provision will normally be based around 1-1 / small group support guided 
by an Individual Education Plan (IEP) or Group Education Plan (GEP)  
 
 
Support that is available for improving the emotional and social development 
of pupils with special educational needs 
 
At Kippax Greenfield Primary School we understand that an important feature of the 
school is to enable all pupils to develop emotional resilience and social skills, both 
through direct teaching for instance list e.g. PSHE and indirectly with every 
conversation adults have with pupils throughout the day.   
 
For some pupils with the most need for help in this area we also can provide the 
following e.g. access to counsellor, mentor time, external referral to CAHMs, time-out 
space for pupil to use when upset or agitated etc. 
 
Pupils in the early stages of emotional and social development because of their 
special educational needs will be supported to enable them to develop and mature 
appropriately.  This will usually require additional and different resources, beyond 
that required by pupils who do not need this support. 
 
 



Individual Education Plan reviews 

IEP review meetings will use the approach called ‘person-centred planning’ ensuring 
that parents and children are genuinely involved in all aspects of planning and 
decision making. Each teacher will draw up a one-page profile of the child, at the 
beginning of the school year, to help ensure that those working with them and their 
parents have an accessible summary of the information about them.  

First and foremost, the targets stated on the IEP will be reviewed at termly intervals, 
in meetings between the member of staff(s) responsible for the Special Education 
provision and the SENCo.  

These meetings will be used to: 

● Assess the child’s present situation and record his / her progress against the 
learning objectives / targets 

● Plan future objectives / targets in detail as well as necessary learning 
strategies, materials etc. 

● Decide whether to change the type of provision that is made for the child. 

After a discussion with the SENCo, termly meetings are arranged with parents of 
children on the Provision Map above to review progress together. Here IEP’s (where 
relevant) are discussed and parents and children are able to use this as a forum to 
express their needs, wishes and goals. Once everyone is happy, the IEP is finalised, 
signed and copies of IEP’s are given to parents and all those who will be working 
with the child. 

The review meetings should: 

• focus on the child or young person as an individual, not their SEND label;  

• be easy for children, young people and their parents to understand and use clear 
ordinary language and images, rather than professional jargon;  

• highlight the child or young person's strengths and capacities;  

• enable the child or young person, and those who know them best, to say what they 
have done, what they are interested in and what outcomes they are seeking in the 
future;  

• tailor support to the needs of the individual;  

Children at School Action Plus are reviewed with the involvement of outside 
agencies, teachers, educational support staff, parents and SENCo. 

After these meetings it may be necessary for the SENCo to; 

a. Discuss the child with other teachers and Learning and Teaching Assistants who 
come into contact with him/her. 

b. Discuss the child with Learning and Teaching Assistants for useful strategies for 
dealing particularly with behavioural difficulties.  

 



Where a pupil has an Education Health Care plan, this must be reviewed every 
twelve months (at least) at annual review meetings where all professionals, parents 
and child will discuss and review the outcomes and provision. 

Roles and Responsibilities 
 
The Primary School LeadershipTeam (including the SENCO) and the Local 
Governing Body are responsible for the monitoring and reviewing of provision for 
SEND in school. 
The SENCO at Kippax Greenfield Primary School is Lauren Stephenson, who is a 
qualified teacher and is currently undertaking the National Award for SEN 
Coordination. Lauren is available on 0113 2876195 or at 
stephele01@brigshawtrust.com. The best times to contact are on Tuesday afternoon 
between 1pm – 3.15pm. 
 
. The keys responsibilities of the SENCo are: 
 

 To oversee the day-to-day operation of the school’s SEND policy. 

 To monitor, evaluate and review provision for SEND. 

 To assist with, and advise on, the teaching and assessment of children with 
SEND. 

 To enable early identification of children with SEND, through meeting with 
class teachers, monitoring data and observing and assessing children in the 
classroom. 

 To provide a link between school and outside agencies, make contact with 
these agencies and attend meetings when necessary. 

 To ensure that the school’s SEND register and provision map are updated 
regularly. 

 To ensure individual programmes of provision are written and reviewed 
regularly. 

 To meet with parents and pupils to discuss concerns and support needs and 
progress. 

 To liaise regularly with the SEND Governor and provide an annual report to 
governors. 

 To organise annual and termly review meetings. 

 To lead staff development for teachers and support staff  to enable them to 
develop skills for teaching and identifying children with SEND. 

 
The key responsibilities for the Headteacher are: 

● Work with the SENCO and SEND Governor to determine the strategic 
development of the SEND policy and provision in the school.  

● Have overall responsibility for the provision and progress of learners with 
SEN and/or a disability. 

 
The key responsibilities for the SEND Governor are: 

 Help to raise awareness of SEND issues at governing body meetings.  

 Monitor the quality and effectiveness of SEN and disability provision within 
the school and update the governing body on this.  

 Work with the headteacher and SENCO to determine the strategic 
development of the SEND policy and provision in the school. 
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The key responsibilities of Class Teachers are: 
 

 

 To ensure all children in class have access to a broad, balanced and rich 
curriculum. 

 To provide learning experiences which are appropriate to the needs of each 
individual child. 

 To liaise with the Leadership team about children’s progress, and raise 
concerns with the SENCO if a child needs additional support. 

 To provide regular updates for parents and contribute to the review process. 

 To write individual programmes of support for pupils identified as having a 
special educational need and/or disability and be involved in the review of 
these documents each term.  

 To ensure LSAs are supporting pupils in their class, as directed. 
. 

The key responsibilities of Learning Support assistants are: 
 

 To carry out activities and learning programmes, as directed and planned by 
the class teacher.  

 To raise concerns about a child’s progress or needs with the class teacher 
and the SENCo. 

 To keep a record of any additional support work, stating frequency and with 
whom any interventions have been carried out. 

 Discuss the progress and success of interventions regularly with the class 
teacher. 

 
 
Admission Arrangements 
 
The admission arrangements for all pupils are in accordance with national legislation 
and are outlined in the school Admissions Policy.  This includes children with any 
level of SEND; those with an Education Health Care (EHCP) Plan and those without. 
All SEND paperwork should be passed to the SENCO as soon as possible. If a child 
is making a transition from another school or from nursery to reception class, a 
meeting will be set up, where possible between the feeder school and the receiving 
school to aid a smooth transition. 
 
Allocation of Resources for Pupils with SEND 
 
Resources for SEND are allocated from the school’s annual budget. All pupils with 
SEND have their needs reviewed regularly to ensure that resources are being 
deployed effectively. 
If it is deemed necessary, the school may apply for Funding For Inclusion (FFI) for 
individual children. Leeds City Council have issued guidance on such applications 
and the SENCO will follow the set criteria for applications. The funding, if allocated, 
will be used to ensure the individual child has access to the curriculum and that 
appropriate provision is put in place. 
 



 
 

Criteria for exiting the SEND Register 
 
If it is felt that a pupil is making progress which is sustainable, then they may be 
taken off the SEND register. If this is the case then the views of the teacher, SENCO, 
pupil and parents need to be taken into account, as well as that of any other 
professionals involved with the child. If it is agreed by all to take the pupil off the 
SEND register, then all records will be kept until the pupil leaves the school (and 
passed on to the next setting). The pupil will continue to be monitored through the 
procedures outlined in this policy.  
 
 
Working in Partnership with Parents 
 
We welcome and encourage all parents to participate in their child’s educational 
progress from the outset, seeing them as equal partners. We will endeavour to foster 
effective partnerships, valuing parents’ views and contributions and will draw 
attention to the availability of relevant and accessible information, support and 
advice. More information can be found in the Leeds Local Offer or Leeds SEND 
Information Advice Support Service (sendiass@leeds.gov.uk).  A referral to this 
service can be made by the SENCO or parent/carer. 
 
Complaints 
 
Should a parent or carer have a concern about the additional provision made for their 
child, they should, in the first instance, discuss this with the class teacher and/or 
SENCo. If the concern cannot be satisfactorily dealt with at this stage, it should be 
brought to the notice of the Headteacher. The BLP Complaint Policy is published on 
the BLP and school website.  
 
Equality Impact Statement  
 
We will do all we can to ensure that this policy does not discriminate, directly or 
indirectly. We shall do this through regular monitoring and evaluation of our policies. 
On review we shall assess and consult relevant stakeholders on the likely impact of 
our policies on the promotion of all aspects of equality, as laid down in the Equality 
Act (2010). This will include, but not necessarily be limited to: race; gender; sexual 
orientation; disability; ethnicity; religion; cultural beliefs and pregnancy/maternity.  

 
 

Band Assessment Criteria 
A – Cognition & Learning Identified centrally by class teacher and SENCO 

through SATs results and teacher assessments 

B – Visual impairment  Identified through assessments by the Visually 
Impaired Team  

C – Hearing impairment  Identified through assessments by the Hearing 
Impaired Team 

D – Physical difficulties  Identified through external agencies eg. Health 
Service 

E – Communication & 
Interaction 

Identified through external agencies eg. Speech & 
Language Therapy 

F - Behavioural Needs Funding currently supplied through a formula 

G – Medical Needs  Identified through external agencies eg. Health 
Service 
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